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Abstrak: Judul penelitian ini adalah " Mengembangkan Kemampuan Berbicara  Siswa Melalui 
Role Play " . Tujuan dari penelitian ini adalah untuk meningkatkan kemampuan berbicara siswa 
kelas V ' di SDN 09 Pontianak . Dalam melakukan penelitian ini , peneliti menerapkan desain 
pra - eksperimental , yang diikuti tiga fase; pretest , treatment  dan posttest . Semua kegiatan 
treatment dilakukan dalam tiga kali pertemuan . Untuk mengumpulkan data dari kemampuan 
berbicara , peneliti menggunakan tes lisan , yang dilakukan pada  percakapan berpasangan . 
Populasi dalam penelitian ini adalah siswa kelas V SDN 09 Pontianak . Ada tiga kelas dari kelas 
ini , VA , VB dan VC dengan jumlah siswa 105 . Dalam melakukan penelitian ini , peneliti 
memilih kelas VC sebagai sampel penelitian . Dengan cara ini , peneliti menerapkan teknik 
cluster sampling . Hasil penelitian menunjukkan bahwa hipotesis alternatif diterima dan hipotesis 
nol ditolak . Hal itu membuktikan bahwa prestasi siswa pretest ke posttest meningkat dengan 
interval 18,5 . Rata pretest adalah 42,3 , yang menentukan kualifikasi buruk . Namun, skor 
posttest adalah 60,8 , yang ditentukan sebagai rata-rata untuk kualifikasi baik . Dari hasil 
penelitian ini , dapat disimpulkan bahwa penggunaan role play efektif untuk mengembangkan 
kemampuan berbahasa siswa . Dengan menggunakan role play , para siswa diberi banyak waktu 
untuk melatih kemampuan mereka berbicara. 
 
Kata Kunci: bermain peran, pra-eksperimen, Kemampuan berbicara 
 
Abstract:  The title of this research is “ Developing Students’s Speaking Ability Through Role 
Play”.The aim of this study was to improve the fifth grade students’ speaking ability at SDN 09 
Pontianak. In conducting this research, the researcher applied the pre-experimental design, which 
was followed three phases of time; pretest, treatment and posttest. All the activities of treatment 
were done in three times of meeting. To collect the data of speaking ability, the researcher used 
oral test, which was conducted in pair conversation. The population of this research was the fifth 
grade students of SDN 09 Pontianak. There were three classes of this grade; VA, VB and VC 
with the total number of the students 105. In conducting this research, the researcher has chosen 
class VC as the sample of this research. By having this way, the researcher applied cluster 
sampling technique. The result of this research showed that the alternative hypothesis was 
accepted and the null hypothesis was rejected. It was proved that the achievement of students 
pretest to posttest increased with the interval 18.5. The pretest score was 42.3, which determines 
poor qualification. However, the posttest score was 60.8, which determined as average to good 
qualification. From the result of this research, it can be concluded that the use of role play is 
effective to develop the students’ speaking ability. By using role play, the students are given 
much time to practice their speaking. 
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peaking as productive skill is the way to do oral communication. Mastering the art of 
speaking is an important aspect of learning a foreign language. Nunan (1991: 39) said that 
the success in learning a language is measured in the term of the ability to carry out a 
conversation in the language.  
When teaching children we constantly have to keep in mind the fact that what we have in 
front of us is a mixed class with varied abilities, expectations, motivation level, knowledge and 
last but not least, different learning styles (Brown D, 2001). Thus, we need to vary our 
approaches and offer as much opportunity as possible to make the whole class find a little 
something to hold on to, expand and grow. Developing speaking ability definitely deserves a 
closer look and provides a few guidelines to keep all the students involved and interested. 
Throughout the English lessons students are learning to speak, express ideas, share opinions 
and exchange information. Using songs, poems, role play, rhymes and chants is a wonderful way 
of making students sing/talk and at the same time (unconsciously) work at their grammar, 
vocabulary, pronunciation. By including the above-mentioned activities, the students require 
total physical response, shortly known as "TPR" so that their confidence and motivation are built 
during the class.  
Furthermore, children as young learners in the communicative classroom should get as many 
speaking opportunities as possible and their speaking time should slowly but steadily rise so as to 
prepare them for various communicative situations. Keeping in mind that each classroom offers a 
wide range of learners differing in their abilities, knowledge, confidence, motivation and 
learning styles, a teacher should provide them with a proper environment that would help them 
develop their skills, independent of their basic characteristics and diversity. 
Regarding the problem above, the researcher was interested in conducting a pre 
experimental research on the fifth grade students of SDN 09 Pontianak. To carry out this 
research, the researcher applied role play as the technique in teaching. According to Brown 
(2001: 183), "role-play minimally involves (a) giving a role to one or more members of a group 
and (b) assigning an objective or purpose that participants must accomplish." Brown (2001: 184) 
suggested that role-play can be conducted with a single person, in pairs or in groups, with each 
person assigned a role to accomplish an objective. In single person, the role play is played by one 
person in two or more characters. It means that a students can play two or more characters in the 
role play with different character of sound s/he produces during the activity as a dialogue. 
By using role play, the researcher could help the students to find their motivation and 
eliminate their fear of making mistakes in saying something. Role play can also raise the 
students’ confidence that they were able to say something in English. From role play activities, 
the students are expected to speak fluently or even accurately in order to help the students in 
communicating to each other in English. The idea of role play is to manipulate the children to 
speak more with the interesting activities. By having this activity, the unconscious learning to 
speak was effective to boost the children to speak more.  
In accordance with the problem formulations above, this research is aimed at: 
1. Finding out whether the use of role play is effective or not to develop the speaking 
ability of the fifth grade students of SDN 09 Pontianak. 
2. The effect size of the implementation of role play in developing the students’ speaking 
ability. 
Children's learning is facilitated when they are able to use a wide variety of materials in a 
wide range of activities and in cooperation with adults who help them ask good questions 
(Cameron, 2001). These expanded possibilities for children's learning can be fostered by adding 
S 
a resource room to a preschool classroom. Based on the staff's experiences with the resource 
room at the Vassar nursery school, this digest offers suggestions concerning resource rooms in 
early childhood classrooms and discusses some issues relevant to children's play.  
In relation to the children’s language learning, the teachers need to consider the children’s 
characteristics in learning. As stated by European Centre for Modern Languages (ECML) in 
Workshop report (Cameron, 2001), there are seven characteristics of children in learning such as 
curious, outspoken, like to move around, interested in exploration, inquisitive nature, active and 
learning by doing. These characteristics are clear enough that children have their own way to 
learn. Implicitly, in learning process it occurs without awareness of it, automatic, they make 
sense of regularities; they have the knowledge without being able to talk about it.  
For children, language explicitly is hard to learn but it can be described in another way, it 
also requires conscious and deliberate effort. By having these understanding, therefore, we need 
to focus on helping the children to become pure learners, to create an enjoy learning, to feel that 
they are people who are able to learn (Anning & Edwards, 1999:59) Speaking is an interactive 
process of constructing meaning that involves producing and receiving and processing 
information. According to Brown (1994: 35) its form and meaning are dependent on the context 
in which it occurs, including the participants themselves, their collective experiences, the 
physical environment, and the purposes for speaking. It is often spontaneous, open-ended, and 
evolving.  
Speaking is a process of uttering words, phrases, and sentence, meaningfully using oral 
language in order to give information and ideas. This is supported by Clark (1992:  23) a speaker 
express his thought and feeling in words, phrases, and sentence However, Burns and Joyce 
(1997: 45) state that speaking requires that leaner not only know how to produce specific point of 
language such as grammar, pronunciation, or vocabulary, but also those they understand when, 
why, and in what ways to produce language. Speaking is an activity that has an importance role 
in the process of language learning in the classroom. Through speaking, the students are able to 
subscribe their creative thinking in sharing ideas and thoughts.   
These activities make the students more active in learning process and make their learning 
more meaningful and fun, such as practice individual. As Nunan (2003: 14) in thesis states that 
what is meant by ‘’ teaching speaking” to teach EFL ( English as foreign language) leaner is: 
1. Use grammar accurately 
2. Use word and sentence stress, intonation patterns and the rhythm of the second 
language.  
3. Select appropriate words and sentences according to the proper social setting, 
audience, situation, and subject matter.  
4. Organize their thoughts in a meaningful and logical sequence.  
5. Use language as a means of expressing values and judgments.  
6. By using both written and spoken language, the students can express their own 
opinion, statement and argument as their preference toward something. 
7. Use gesture or body language  
In addition, speaking lesson can follow the usual pattern of preparation, presentation, 
practice, evaluation, and extension. The teacher can use the preparation step to establish a 
context for the speaking task (where, when why, and with whom it will occur) and to initiate 
awareness of the speaking skill to be targeted asking for clarification, stressing key words, asking 
reduced forms of word.  
In presentation, the teacher can provide the leaner with a pre-production model that 
further leaner comprehension and help them become more attentive observers of the language 
use. Practice involves learners in reproducing the targeted structure, usually in a controlled or 
highly supported manner. Evaluation involves directing attention to the skill being examined and 
asking learners to monitor and assess their own progress.  
Finally, extension consists of activities that ask learners to use the strategy or skill in a 
different context or authentic communicative situation, or to integrate use of new skill or strategy 
with previously acquired ones (Brown, 1994; Burns & Joyce, 1997). 
  In other notions, speaking is "the process of building and sharing meaning through the 
use of verbal and non-verbal symbols, in a variety of contexts" (Chaney, 1998: 13). Speaking is a 
crucial part of second language learning and teaching. Despite its importance, for many years, 
teaching speaking has been undervalued and English language teachers have continued to teach 
speaking just as a repetition of drills or memorization of dialogues.  
However, today's world requires that the goal of teaching speaking should improve 
students' communicative skills, because, only in that way, students can express themselves and 
learn how to follow the social and cultural rules appropriate in each communicative 
circumstance. In order to teach second language learners how to speak in the best way possible, 
some speaking activities are provided below, that can be applied to ESL and EFL classroom 
settings, together with suggestions for teachers who teach oral language. 
Furthermore, speaking is fundamental to human communication. “In fact, it is difficult to 
find approaches which claim not to be communicative” (Nunan, 1989: 12). We can think of all 
the different conversations we have in one day and compare these with the written 
communication we do in one day. In our daily lives most of us speak more than we write, yet 
many English teachers still spend the majority of class time on reading and writing practice 
almost ignoring speaking and listening ability. It cannot be a good balance. If the goal of our 
language course is truly to enable the students to communicate in English, then speaking ability 
should be taught and practices in the language classroom. 
When the teacher initiates to make the speaking ability effective in the classroom activity, 
the activities should be designed in fun. As the problem rises in the classroom, the students do 
not talk in English willingly or we can say that they will not talk or say anything. One way to 
tackle this problem is to find the root of the problem and start from there. If the problem is 
cultural, that is in our cultural it is unusual for the students to talk loudly in the class, or if the 
students feel really shy about talking in front of the class then one way to go about breaking this 
cultural barrier is to create and establish our own classroom culture where speaking out loudly in 
the classroom is the norm. One way to do this is to distinguish our classroom from other 
classrooms by arranging the classroom environment differently, in group instead of lines etc. or 
by decorating the walls with posters of English language and culture. 
From the first day we can teach our students classroom language and keep on teaching it 
and encourage our students to ask for things and helps shy students to speak more. Another way 
to get students motivated to speak more is to allocate some remarks  for class performance and 
let the students know they are being assessed continually o their speaking practice in class 
throughout the semester. Therefore, 95% students gave their opinion that marks for class 
performance motivates them to speak in English.  
Bygate (in Nunan,1995: 40) says that communicative interaction can be  identified 
through the existence of participants negotiating a meaning and in a general term their existence 
is to control interaction by noticing who is saying, to whom the speakers are saying, what is 
discussed, and when the interaction occurs. Consciously or not people who are speaking 
experience those particulars.   
     When people speak, they construct ideas in words, express their perceptions, their 
feelings, and their intentions, so that the interlocutors grasp the meaning of what the speakers 
mean. Here, the process seems very complicated since the speakers do not merely produce words 
without any meaning, but they do intentionally to represent their intention. Finicchiaro in Fetty 
(2004) adds that all languages are a very essential instrument that enables speakers to state their 
existence and others ask something, express agreement and refusal. For this reason, oral 
language or speaking is regarded principle.  
In the meantime, Celce-Murcia (2001: 5) assumes that speaking is an action to 
produce words. This of course still brings a general idea since not every action to produce words 
is meaningful. Then, Celce-Murcia (2001) reviews his assuming by quoting MacDonough in 
Fetty (2004) and says that in speaking activities there is an intension to speak that is to 
communicate something in the speaker’s mind. In communicating there is a goal to achieve, such 
as: to inform something, to solve problems, and to maintain social interaction and friendship. 
From the explanation above, it can be derived that speaking is actually an action to produce 
words to express ideas, feelings and intentions for communications.  
If speaking is an action to communicate, it does not only cover knowledge in the 
language but also skill to use it. Bygate in Nunan (2003) says that in order to be able to speak a 
foreign language, learners need to know certain grammar and vocabulary. In addition, it is 
necessary to get the learners to actually say something. To do this they must act on knowledge of 
grammar and vocabulary. By giving learners ‘speaking practice’ and oral exams we recognize 
that two things involve in using the language, namely knowledge and skill.  
There are two basic ways in which speaking can be seen as an ability. They are motor-
perceptive and interaction. Motor perceptive involve perceiving, recalling, and articulating in the 
correct order sounds and structures of the language. While interaction skills involve making 
decisions about communication, such as: what to say, how to say it, and whether to develop it, in 
accordance with one’s intentions, while maintaining the desired relations with others (Bygate in 
Nunan, 2003).     
In addition to that, speaking is seen as an ability since practices are applied to acquire it. 
People willing to be able to speak a foreign language must practice and practice to use the 
language.  It is impossible for them to be successful to speak only relying on learning the 
knowledge of the language without any practice of that language.  In a language teaching process 
in which the goal of teaching is to enable learners to communicate, the learners need to be given 
a lot of chance to practice using the language learned. It is only through practices that the ability 
of learners to speak can increase. Celce-Murcia (2001) convinces us that the only way to acquire 
English speaking ability is through practices. The learners who want to be good at speaking 
English willy-nilly must practice to speak using English. For this reason, speaking can be 
regarded as the ability to express ideas and feelings that can be acquired through practices.  
From the notions of speaking ability above, we can conclude that speaking ability is the 
language proficiency that employs the human to communicate each other through the spoken 
language that produces the meaningful utterances. By oral language communication, the people 
can express their ideas, thoughts and feeling and all the messages will be caught by other people 
through listening ability. 
 
 
METHOD  
 
The appropriate method to be used in this research is Pre experimental Design or single group 
pretest and posttest design. This design was written O1 x O2, which indicated a pretest was given 
to all subjects; they were given the experimental treatment and the posttest. 
Furthermore, according to Cohen et al (2005: 212):  
In experimental design, there are three stages of research procedures that conducted 
by the researcher. The first stage is signed as O1  that implies the value of pretest. The 
second stage is signed as X that implies the treatment of teaching and the last stage is 
signed as O2  that implies the value of posttest. 
 
In relation to the above statement, there are three symbols that refer to the certain meaning. 
First, O1 (pretest) refers to first test was given to the students as the way to know the students’ 
prior knowledge before conducting the treatment.   
Second, X refers to the efforts of the researcher in drilling the students in order to develop 
their speaking ability. In this research, the writer allocated three times of meeting to conduct the 
treatment using role play.  
Finally, O2 (posttest) refers to the second test that was conducted after the treatment. In this 
test, the items were similar to the pretest. From the result of this test, the researcher might have 
the data of students’ progress achievement whether it developed or not. 
The population of this research was from the fifth grade students of SDN 09 Pontianak in 
academic year 2011/2012. There were three classes of this grade V: VA, VB and VC with 35 
students of each class. Therefore, the total population of this research was 105. 
Sample is a small proportion of the entire population. Concerning this, the researcher 
selected one class of the cluster of population as the sample of this research. Heffner (2004: 13) 
says that cluster sampling could be considered a more specific type of stratified sample.  When 
this technique was used, potential subsets of subjects were first randomly eliminated and then the 
remaining subsets were used to randomly select the sample of subjects to be used in the study. 
After applying this sampling technique procedure, VC was selected as the sample of this 
research. By having this way, the researcher applied the cluster sampling . 
The researcher applied the measurement technique with testing equipment to measure the 
students’ speaking ability.   
 Procedures of  Collecting Data are :Conducting Pre-test,Scoring and tabulating the results of 
pre-test,Conducting the treatment activities (in the times of meeting). The detailed explanation of 
this part, see the appendix of Lesson Plan,Conducting the Post-test,Scoring and tabulating the 
post-test,Analyzing the score result of pretest and post-test,Concluding the result of research 
findings  
Tool of collecting data is necessary provided by the researcher in conducting the 
research. The tool should be valid and reliable to collect the data of the research. 
According to Heffner (2004: 55): 
“Whenever a test or other measuring device is used as part of the data collection process, 
the validity and reliability of that test is important.  Just as we would not use a math test to assess 
verbal skills, we would not want to use a measuring device for research that was not truly 
measuring what we purport it to measure.”  
 
In this research, the researcher used the oral test performance as tool of collecting 
data. The test covered the following aspects: 
 
Tabel I 
Rubric Score of Individual Oral Test 
 
No Aspects Indicators Score 
1 Fluency Speak with 3 or less pauses 5 
Speak with 4 or less pauses 4 
Speak with 8 – 11 pauses 3 
Speak with 12 – 15 pauses 2 
Speak with 12 – 15 or more 
pauses 
1 
2 Accuracy Grammar ± 100% correct 5 
Grammar ± 80% correct 4 
3 Pronunciation Grammar ± 60% correct 3 
  Grammar ± 40% correct 2 
  Grammar ± 20% correct 1 
  Pronunciation  ± 100% correct 5 
  Pronunciation  ± 80% correct 4 
  Pronunciation  ± 60% correct 3 
  Pronunciation  ± 40% correct 2 
  Pronunciation  ± 20% correct 1 
 
    Note: 
- The students’ total score is the sum of score divided by total correct score of the three 
aspects (15 points) 
 
 
In relation to the problem formulation and form of this research, technique of data 
analysis is analyzing the students’ speaking ability through role play. Logically, this action 
could be successful to develop the students’ speaking ability if the students’ achievement of 
each meeting is increase. In the other words, the technique of data analysis was done by 
comparing the results of students’ progress through the test. 
 
To obtain the interpretation of the result of the post-test, the researcher used criteria 
proposed by Harris (1969: 134). 
Tabel II 
Rubric  Score Of The Result Categorized 
Range Qualification 
80 – 100 Good to Excellent 
60 – 79 Average to Good 
50 – 59 Poor to Average 
0 – 49 Poor 
 
There are three stages of this research that has been conducted by the writer: conducting 
pretest, conducting treatment and conducting posttest.The researcher conducted pretest was 
aimed at identifying the students’ prior language skill, particularly in speaking. The test was 
conducted in form of oral test. There were 35 students who participated or joined in this test. 
During the test, the students were instructed to make a short conversation in pairs on the themes 
they selected. There were 1 – 2 minutes spent by the students in the conversation. Pretest was 
conducted in March 22nd, 2012 and the result of students’ individual and average/mean score can 
be seen in table 4.1 enclosed in appendix. 
Treatment in pre-experimental design is defined as the process of teacher/researcher in 
manipulating the students’ skill and also their achievement. The researcher has conducted this 
research in three meetings, which is held in March 29th, April 5th and April 12th. The procedures 
of this research were the researcher’s actions during the treatment process using the role play 
strategy. In these treatments, the researcher has arranged the activities of role play in order to 
develop the students’ speaking ability, particularly in accuracy, fluency and pronunciation 
aspects.  
In the last stage of this research, the researcher conducted posttest was aimed at 
investigating the progress of the students’ recent speaking ability. During the test, the students 
were also instructed to make a short dialogue/conversation in pairs based on the themes they 
choose. There were 1 – 2 minutes spent by the students in making conversation because they 
have had enough confidence to speak more. Posttest was conducted in April 13th and the result of 
students’ individual and average/mean score can be seen in table 4.2 enclosed in appendix. 
The result of pre-test shows the result of the students’ score before treatment is being 
conducted, and the post-test shows the result of the students’ score after the entire treatment 
processes.After some treatments, the achievement test is given to evaluate the students’ speaking 
ability using the role play. The scores are calculated based on the students’ result of 
achievement. The pre-test given was recommended as the first test before treatment. Thus, from 
the result of the test, students’ achievement score was considered poor, which the students’ 
average score was 42.3 (forty two point three).  
The post-test was administered after giving some treatments and pre-test. The post-test is 
also considered as the final evaluation of students’ speaking ability using the role play whether 
effective or not. From the result of post-test, the students’ score achievement was categorized as 
average to good, which the average scores was 60.8 (sixty point eight).  
In this research, there are three kinds of data analysis conducted by the writer, analysis of 
the different mean score of pretest and posttest, analysis of the significant influences treatment to 
the pretest and posttest and analysis of the significant effect of treatment. 
 
Discussions 
There are three kinds of data analysis conducted by the writer, analysis of the different 
mean score of pretest and posttest, analysis of the significant influences treatment to the pretest 
and posttest and analysis of the significant effect of treatment. 
a. Analysis of the Students’ Different Mean Score of Pre-test and Post-test 
After some treatments were given to the students, there is a significant 
change of students’ score between pre-test and post-test scores, and the significant 
change can be seen in the table 4.3 in appendix. And the computation of the 
interval score can be described as follows: 
12 XXD   
                       = 60.8 – 42.3 
                       = 18.5 
 
b. Analysis of the Significant Influence of Treatment to the Pre-test and Post-test 
To find out the significance influence of the treatment procedure, the 
students’ different score indicates the significant change of post-test score.  The 
score is calculated by using   t – test formula. 
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Based on this computation result, the t – test score is higher than t – table 
(see t – table on appendix). This significant result is at 0.1 df (Degree of freedom). 
It means that the increasing score from pre-test to post- test is 10%, and it is proved 
that N – 1 (35– 1) is 2.750, indicates that t – test score (5.6 is higher than t – table 
2.750). 
c. Analysis of the Significant Effect of the Treatment 
After having the process of describing the score of t-test, the findings of 
significant effect of the treatment presented in the table 4.5 in appendix. 
In this scoring process, (1) effect size of the independent variable on the 
dependent variable, (2) the standard deviation of pre-test score and (3) standard 
deviation of post-test score are computed by using the following formula:  
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 Based on the result of effect size score of the student’s speaking ability using 
the role play was 0.5 (zero point five, this research indicated that the students’ speaking 
ability were categorized as moderate. 
ES 2.0  is categorized as low 
2.0 < ES < 0.8 is categorized as moderate 
ES > 0.8 categorized as high 
 
From the research findings, the role play activity were significantly changed the students’ 
achievement in speaking. The students have good enough motivation in speaking activity using 
the role play. Furthermore, the role play activity was quite helpful for the writer to generate 
students’ motivation to speak during the activity. As a result, it was proved that the students’ 
achievement score can increase into 18.5 points.    
As stated above, the students’ score of pre-test and post-test had significant result at 0.1 
df (Degree of Freedom) with the significant score of effect size at 0.8 and this indicated that the 
students’ speaking ability was moderate category. In this research, it has significant score on the 
effect size; it presented the increase of students’ average score between pretest and posttest. 
Based on this research finding, the entire processes of treatment have been successfully done by 
the writer during the teaching learning process. The processes, certainly, do not run out from the 
procedures of classroom presentation, which led the writer to provide this strategy in assisting 
the students to speak English, and the increasing point runs about 18.5. The score of the increase 
point showed us that the role play activity could be recommended one of the solutions for the 
teachers to bring their students to a new concept of assisting the students to use their ability in 
speaking skill. 
Furthermore, the procedures actually are just to maintain and keep the students’ 
motivation and their role during the teaching learning process is being held. From the results of 
treatment, in every meeting the teacher tried to focus on encouraging the students’ motivation, 
courageous, willingness to speak everything they need to say and explaining the use of the role 
play to help them in speaking.  
 
CONCLUSIONS  AND SUGGESTIONS 
 
Conclusions 
The conclusions consist of the general findings and the teaching learning process. (1) The 
result of students’ score achievement is significantly different from pretest and posttest. The 
effectiveness of the role play activity proved that the students’ score of posttest was considered 
as average to good, which are about 60.8 from the pretest score was 42.3. It means that the 
technique or strategy is considered effective. (2) The treatment process can increase about 18.5 
in its interval from the pretest to posttest score. However, the significant score of this finding was 
5.6. It means that lower than t – table (2.750) with 10% from 35 participants in this research. (3) 
The significant score of effect size was at 0.8. From the result of testing hypothesis, the 
significant score of effect size is categorized as moderate ( 2.0 < ES < 0.8). There was a 
significant effect for the effect size during the treatment in implementing the role play activity. 
(4) The role of describing picture activity indicates that the students’ achievement on speaking 
ability was better and it was found that they have good motivation and learning strategy in 
making the conversation. 
 
Suggestions 
 The suggestions are : 1. To have better result of students’ performance in speaking 
ability, the teacher can prepare some equipment of things that can be used to the role play 
activity, which can be found in the surroundings. 2.To keep the students’ motivation in learning 
process of speaking activity, the activity should involve the role play in term of competition 
environment toward speaking skill activity such as weekly or monthly speech competition 
among the students. 3.To increase the students’ fluency in speaking ability, the teacher should 
give more chance to the students’ to talk much more in every condition in order to break their 
anxious in making mistakes. 4. To increase the students’ accuracy of pronunciation, the teacher 
can be a model how to say a word accurately or it can be used tape presentation of native 
speaker. 
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